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INTRODUCTION

A booklet on observing, screening and assessing children's

development must begin with some mention of overall program

...goals.' The Head Start Performance Standards set the overall

goals for programs. Each progisaminterprets these ,goi/s

and objectives. Sometimes this occurs unconsciously and

informally. It is, however, important for staff and parents

to discugsthetoals they have in mind for their childreQ's

preschool experience and attempt tO reach some consensus.

If this does not happen, one teacher may design activities

,.. with one goal in mind, and other teachers will have 'other

4'. goals in mind.

Some programs choose as their priority the development of

specific, preschool skills. They measure, the success of

their program by the child's ability to attend in a group

setting and by his/her pre-Math and pre-reading skills.

Another program emphasized the development of the child's

eself-concept or,sense of ihdependente. Still another

emphasizes the child's ability.to solve problems and learn

from new situations.
,

In-any event, when t40 staff knows what it wants to promote

and develop in its children, it will.be easier to move

ahead and choose the instruments that reflect those goals

- most clearly. It will also,be much easier to implement

teaching strategies ta develop the skills that have been

chosen as priority skills.

Once program priorities have been clarified, each teacher

must forge ahead ad individualiie his /her strategies and

objectives to meet the need6 of each child. This not

'..an easy task and 'continues until the last,day of school.

Individualizing is really the process of deVeloping a

program of activities designed to meet the needs of each

Child. The process includes, several steps: ,

Assesging the child's needs

Developing Objectives or goals for each child

Developing and implementing specific activities -

to accomplish these goals

,
Evaluating the child's progress

5
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Assessing the
Child's Needs

a

This prpeess occurs over,and over again each day. .The

teacher observes, for example, that-one childexperiences
great difficulty taking off his coat when he comes tothe
group while ahother c ld can do it with no help. She helps

the child who has diffi ulty and lets the other 'child do it

alone. She has "indiv ualized" according to each child's'

stage of development.

-.This booklet has been developed to help the teacher insure
that individualizing is done for all the children to as great

a degree as possible. It 01 focus on the first step: -4

assessing the child's needs.

This first phase, assessing the child's needs, is essentially
an information gathering process. The teacher needs as much

information as.possible about the child: what he/she can do,

what he/she cannot do, special physical. problems, etc.

There are many ways in which he teacher,can get this
information. Three major met ods include:

1., Teacher ObservatiOn

2. Screening 'devices a `behavior checklists

3/17i...depth diagnostic /prescriptive instruments

'Teacher Tkrft booklet is divided into three corresponding sections.

Observation NPart I, Teacher Observation, briefly discusses teacher
observation and directs the reader to several excellent
references on the topic. Thit.short discussion should not

be interpreted as minimizing the importance of teacher

observation. It is in'fact, an essential process that

. continues on a daily basis. The teacher must continually
refin'e his/her ability to observe and to analyze the inform-

ation collected: .0n1y then can he/she adequately individualize

the program-activities for each child.

Screening Part II -- Screening Devices and Behavior Checklists --focuses

Devices on specific tools which are useful in spotting possible

handicapping conditions. These tools identify children who

need further indepth testing and evaluation. Since these

instruments.are reaT13vrefinements of teacher observation

skills, there is some overlap of materials. Information on

informal chetkliists is discussed in Part I as'part of the

focus on teacher obseriation but is applicable to the inform-

ation presented.in,Part

4
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This section contains 4n annotated list of screening devices
# which is divided into two groups:.4

1. Short instruments helpful in identifying children

,
with suspected' handicapping conditions and who

-should bei referred for further teVing;4,

2. Longer instruments which identify possible problems

and which can be used as pre- and post -test; That

is; the test can be given at the beginning of the

'
year to determine the level at which the child is

functioning. After, three or four-months the test

can be readministered to determine the progress

the child has made.

Finally, Part II includes a discussion,of how a local program

,took one of the screening in4ruments and adapted it to

suit their own purposes. An'examole of the resulting product .

is-included.

Diagnostic/ Part ,III briegy discusses diagnostic/prescript-he instruments.

Prescriptive These instruments assess the Child's skili levels in various

Instruments areas. Ih addition, they provide the teacher with a program of

sequenced activities for Children at each 'stage of development.

Appendices Part Wintludes. a bibliography of .several bdoks that offer

more information on screening and. assessing children's needs.

This part alsd includes a Publisher's List of the p6mpanies

which. publish the devices discussed in this booklet. 141.*never

. possible, prices for the instruments are included. However,

since prices are subjectto change, they are included merely

to givethe reader an indication of general price range..

No matter what instrument is finally chosen, the staff must

adaptit to fit the needs and goals of the individual program.

This can be atdifficult process, but the end result will be well

worth. the effort. It is only with accurate and adequate inform-
.

ation'on a chid's strengths and weaknesses that an effective,

individualized program can be designed.. The information

gathered through observation,and screening and assessment

instruments enAles'staff to provide appropriate activities.

, 'It is hoped that this booklet will facilitate that process.,

thuS assuring the childrens' growth and deVelopment.

a
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THE TEACHER AS OBSERVER *

l
I

Head Start.teachers can play a significant role in early

identificatiori of potentially handicappi'g conditions. The

teacher sees the childdaily in a social context which allows

for coOpvison with the child's peers'; alSo, the teacher 4

sees the child for a longer time and in more varied situattsps

than most, other persons, excluding the child's parents or

caregiver. However, teachers should remember that the child'S.

diagnosis is made by a professional trained to.do just Vial --

whether pediatrician, ophthalmologist, psychologist,.etc.

The teacher's role can be to provide data to the profetsional.

about the child's behavior in various developmental areas and

in various settings.
-,* .

do Cautions to TeaChers' ifudgments carry substantial vlbight but are not

the Teacher definitiVekdiagnases of disorders. To help teachers guard

against making jubgments that might be damaging to the child,

the following points' should be considered:

1. 'Look at the conditions or environment in which the

child's behavior occurs. For instance, a child who

seems "never" to pay attention may in fact only be

doirig o in group activities. An observant teacher ,-

can then start to check whether-re'child may have r.

'hearing difficulties.

In another instance, a "disruptive" child may be

receiving certain responses from a teacher or other

children which reinforce the disruptive behavior.

.
-Tosget a total picture of the child, the teacher must

senfitively and systematically observe the child,

his environment, and his interaction with other, persons.

g

2 Look at degree rather than just kind .of potentially

. disabling condition. All'childraTand adults)
occasionally engage in behaviors which could be

considered.inappropriate or daladaptive:

- 3. Remember that checklists provide only .dne(means of

systematically looking at a child--they are not an

end in themselves. Checklists should stimulate

teachers in developing individualized programs to

help meet the needs of each child.

IV

* Developed by Joni Cohan, former Coordinator for landicapped

,
Services, Head Start Resource and Training Center.'
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OBSERVATION IS A NATURAL*

6

11P0

Teachers "ave the-opportunity to observe childrern during

normal activities in the classroom over a pef'iod of time.

In making observations, it is usually unnecessary to set uR

a special activity which is differerlt from the classroom

curriculum. Here carte a few examples in the areas of vision,

Oearfng, and socialotional development, to show how
teachers can make observation a natural part of their duly

,routines.

Vision

To Be
'

When the child is looking at books,.bililding with blocks,

working puzzles, or sorting colors, he is workirig on vislyal

tasks that require good close vision._ Good distance vision

is needed for running and climbing on the playgr,ound, seeing

Pictures on the bUlletin board, and ,recognizing things and

people across the room. Watch the child while he is.doi'ngi

visual tasks. Does he look directly with open eyes on what he.

is doing, or does he squint,or tilt or turn his head t4) look,

at an angle? 'Does his boy seem tense during visual tasks?

These'and any other unusual actions during vAsua.1 tasks

may indicate a phoblem..

Heaking-

Observe the child during activities-in which he must listen,

,such as following directions, r4peating rhymes" and listening

&to stories. Does the child turn toward you when youcall

his name softly? What does he do when there js_h sudden loud

--noise? He may not hear it'at all, or'he may become extremely

excited because he did hear it. A loud sound may frighten

a,child who' is used toasigence. During music or story time,

he may not pay attention at all and disrupt the class because

he cannot hear the music or story.

Because hearing.loss interferes with;cOmmunicatign, observe
the ,child when he is speaking and listening. Many hearing

impaired children-have-speech problems because they do not,

',hear well enough to learn 1Measpeech. Others will speak

very little and will use gestures to communicate. Watch Ghat

the child does when you talk directly to. him; many hearing

impaired children will watch the speaker's face very'closely

and f-espond to facial expressions and gestures instead of 'to

what is said.

I

t

r

*Developed by Joni Cohan, former Coordinator for Handicapped"
Services, Head Start Resuurte and Training Center.

-5-
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The child with a hearing loss may also be extremely overactive

and easily distracted; these are behaviors that you may notice

right away because they present:a problem to you. You need

to observe the child very carefully if he behaves like this,

to tell whether he,has a hearing loss or some other problem.,

Social-Emotional

In observing social-emotion:al development, a useful rule of

thumb is to ask yourself,-"Does the behavior interfere with

the child's ability to_explore, experiment , or engage in a

wide range of learhing_experiences that-promote good social,

intellectual, and physical development? The teacher should

be sure that the behaviors occur frequently or infrequently

and -in fatt interfere with the chird's optimum development.

The teacher should observe how the child interacts with adults,

-how -the child interacts Ifith other children, and the'child's'

self-management skills. Trdaily working will a .child, the

teacher may think about-some of the followind4questions (as 40

examples):

How does the-child-interact With adults? Does he,

characteristically, week after week:
; 4

Resist separition-from his parents? Cling

excessively to certain adults in the preschog,1

'setting? Shyvaway from or act overly wary of

new adults?..1-

an excessive number ,okr vatiety.of

attentibn-getttng behavivs?

4

4'

Manipulate adults throughvsuch tactics as

dawdling, lavish displays of affection, nearly

inaudible voice level, tantrums'?

6, How does- the child interact with other children?

Does he characteristically,-week after week:

- Engage only in solitary or parallel play? ,Fail

to initiate.activities'that,draw other children

to him?

Disrupt other children's play?

Flit from one play qi-Oup to another, seldom

settling in for any length of time?

1

4

4

I
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s How abcitit the:Chill:111 self-management skilli? Does,,

he chardtteristft01y,- week ater .week:
..

,..i%Assume'insufiOent responsbilityfor self-help ,
ptitting:on.Nitl taking of clothing, feeding .

ark: tertrating;Iiimsel7; caring "for his !own.
pctssessitnt; 'putting away toys, andonaterials,.
settling down at 'nest time?

..
_ Fail to engage in purposeful activities when left

'.to his own devices,? Cch lain I"I don't know what i
_ tp do?'

6 I

- / 0
Refuse to.enfer into' new situation, explorp novel
materials, experiment. with different whys of- -
usihLfamiliar materials? ,*Appear overly frightened
by drgs, loud noises and:voites, sirens, storms
and other. un xpected tstimul i ? . /
Exhibit few ping alid problem-solving behaviors?
Have a tantrtIm qr give up: too .easily whet: confronted
by a frustratinT situation?

on.

4

4

it

,
I

.
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GULDES FOR ,LOOKING AT "CHILDREN IN THE HOME & CLASSROOM:*
"BEHAVIOR CHECKLISTS *

. Introduction
, ,

.

1.

.. People 'often Want to know that kinds of things they should
expect a chi 1 ickto be doing during the time he or she is in ,

. .Head Start. One Way. of _answering this question is to say
that you might expect a Head Start child t things ,;-

'that host other- children of the e (For
example, most four year old can correc p 1-;"to their --

.

eyes, ,e: se; 'ears, and many other parts of their body, :
,,so y mightw.41pect that, if aoked,, most Head Start children- ..._

, wo d do this also.). Another way of answering the .question , .

s to say that -you should expect the child to keep on dofng
the thIn0 he or he,is already doing (reOrdles's,of what
most other of the same age can lio); but also expect
that new things -will, gradually appear: (ven if most other'
four year olds can point to many 'parts of their bodY.,thle four
mear old who can only point to his nose and mouth will
probably need some time tb learn to point to other body parts.), .

Norma?, Coure Both of these answers are accurate. It .is important ,to 'know
of Develgoment what to expect-i rr the normal course .of developmenOk

Developmental Scale of expected tasks for 41464ren 0-6 yeVI.;;',
is available .through HSRTC. See Bibliography). However,
it is also important .to _know that just b.ecause a child is not

,doing' some, or many, things. that 'other chiidren of t_h0
age ere doing, you cannot expect that he or sha should: _ _

automatically be able to do those things. The. progrks may
.come about slowly.,

The use of- written guides when_ lo'oking at ci_clIfirep, is-one
way of helping to understand what is .expecte in the- normal
course of child development.' Also, written guides can help
parents., teachers, special ists,, and others td figur,:e out,
specific things that a child seems -to be able to do a-

particulir.time._ . 1001e
1

What Are These- Written 'Guides?

The guides are lists of 'things that most children cart be
' expected to do at different ages. They are often called

. behavior checklists. These checklistS have be put tp,gether

*this, information (pages 8. to 161 -was supplied by the
piinnes-ota OCD/BEH Collaborative Proje,ct, St.. Paul

-8-
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Areas In,:.1.7ied

In Che3kliets

Cognition re4ates to the ability to remember, to tell the,

difference between important and unimportant activities,
to pay attention (attending) to important experiences, to
recognize patterns like shapes and melodies, to recognize.
things in their correct order, to tell tfie dlfference -
between two things- to keep up with the speed of information

being communicIted, to not be distracted by background

activity like noise, etc.

Examples:

a

by people who have observed many different things about.
-children as they develop during the early years df"their

livA. Some of these things include: lrthe way children
talk, how they use words and make sentences; 2) the.way

children take care of themselves, how they put on clothes,
eat, wash themselves, etc.; '3) the way'children get aTong

with other people, how they play with othe'r children and

respond to adplts; 4),the way children coordinate their
movements, .how-they walk, run, hold spoons, etc:

So'now you have an inkling of whaIL the behavior checklist

is all about. It is a tool for Alto use,'to,help you
figure out what kinds of things you see children doing, and
to help you chart or record these things in a meaningful

way.

Continue reading. The following is some information we have

put together, telling-about some ofthe developmental areas
--that:the clieckJist-cali help Ak-ujook- at, some of the reasons

for using.a bkhaVior checklist; some ways to use arbehavior
checklist, and 5om.cautions you might Want to be aware of

wren using a behavior checklist.
S

SKILL AREAS le
-.

,

. .

The'folldWing are the usual areas covered by currently

available checklists. . ..

Cognition

-a. Can compare three pictures (which one ishi,iger).

b. Can reassemble a circle which has been cut

four pie-shaped pieces. . .
.

c. Can imitate folding a six inch.square of paper
twice to form a triangle.

, N.."

14-



%Motor

This area relates primarily to the movement and us of the

large and small mdsclegroups of the body. Lar muscles

are those we use for walking arge leg muscles , lifting

(usually back and shoulder muscles), throwing the biceps,

triceps, and back muscles), etc. These move ents are called

gross motor because they relate to musclea ivity which

doesn't necessarily call for precision. Sfiall muscle movement

(called fine motor) examples are working/with fingers (tying

shoes, writing, picking up marbles) or perhTaps using the'toes

to make a letter in the sand.

Examples:,
.

bounced
*.

a, Catches an eight inch ball u to him from

. four to six feet away. .

b. Prints simple words.
c.--Climbs to playground slide .and slides down.

Self-Help

Self-help skills relate to tho activities we do which

imply caring for, ourselves, like eating and knowing which

utensils ti;i use (peas don't stay on a knife very well), being

able to dress and get all thg buttons.buttoned overlaps of

course with fine motor above), burshing teeth, knowing hoiv

to use the toilet, Or; bathing oneself (and knowing how to

use ayashcloth or towel).

ExaMples:

a. Dresses selfeAcept tying.
b. Cleans up spills without help.

c. Uses toilet by himself without supervision.

Language

This area deals with symbols like words and pictures, and the

use of writin4 tools to express ideas'syMbolically; with

reading skills; knowing how symbols/pictures/words are used

and what they mean; land being able to organize them in a

way that is meaningful and which communicates your idea to

someone else. Speech is inc.4ded_since it relates to the

use of words to communicate. All of this comes out of

.
experience, which is basic to language development. It is

z -10-
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diffucult to find a -situation where -language is not a

part of this actity.

ExamOlesl:

a. -Carries out three directions on request.

b.. Listens to and,teils long stories, "sometimes
confusing fact and fantasy.

c. Uses the prepo'sitions-in, on, beside, under, above,

41 and 'b ea- ow appropriately when asked to describe

own body 'position (four positions).

Socialization'

This area refers to appropriate and effective behaviors
that involve living with other people. Almost all preschool

behavior occurs withotifer people (parents, other kids,
teachers; the family doctor, etc.), learning how to get along

4 with others,,what is right, and wrong (you learn this from
.parents, teachers, your minister, etc.), what to do when

-company comes, how to play with other. children without getting

into -too many fights--these are all examples of becoming

socialized: Socialization is learned through imitating other
people who are important to -you,. participating in 'activities

-where you want to learn how -to do something, and-by communi-

cating witWother people (hearing what they have'to say and

trying to make them understand what you waq to_jay). And,

of course, whether or not 3/ou get iVankedt'kut in the corner,

or 'are given a candy bar determines to a fair degree how

much, of this- "social" behavior you will do again.

Examples:

a. When plaing group games, waits and takes turns
with Mfinimuln of external control.

b. Answers telephone efficiently.

c. . Enjoys dressing up in adult'clothes.

- a



HOW TO USE A BEHAVIOR CHECKLIST

,
Befdre-you or your staff use this approach, an'in-sek/ice,

.practice session and a follow-up in-service (perhaps one

month later) is 1"ecommended.
,.

. ;

1. Use one seb.of checklists ,(cognitive, motor, self-hOpv)

language and socialization) for each child ,t9 be observed
f

,

2. Thoroughly review a checklist prior to using it so you
,,

know what behaviors' you-will,be looking for. It is not

necessary, however, to memorize the sequences of tasks

on a checklist.
C

.,3. Start by looking at one child and at one skill area at a' -

time,- Practice this kind of observation' itli the idea

that you are.developinq your own observOtion skills and

understanding of developmental skills tat are important.

4. Select those children who are having' special learning

needs as the children you will observe at the outset.

A parent'with more than one child might want to select

the child who may be showing-some special learning need.

5. Observe the child during_normal activities in the home or

classroom. Usually it is not necessary to set up a

special activity which is different from the hgme routine

or classroom curriculum.

. Observe the!bhild at different times, over several days,

and during different activities.

7. Observation per'iods can be short--5 to 15 minutes at a time,

or less.

, 8. Your prioaknowledge of how well the child!'performs should

help you T immediately narrow down the possible choices'

on a behavior checklist. .In other words, it will usually

not be necessary to start with item elan go- through

every item.

9. Score a plus (+) or chick() if a behavior given on a" -

checklist occurs fifty percent (50%) of the time in a normal

situation calling for that.performance.

lb. A plus (+) or check ( can be placed by a behavior on the

exact date it is achieved or when observed during periodic

skill assessment. 'Recording the date that the observation

was madeis important.

1.

le

-12-
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'11: Mo e on to the next developmental area checklist, on
o serve other children using the same checklist.

12. Begin thinking hOW you might use the inforMation you hive

gained through'this careful observation. How might this

information apply to what you want tooteactt the child next?

How might it affect the wax you teach a skill?

HOWTO USE.A CHECKLIST TO,SCREEN AN ENTIRE CLASS

1. Before you or your staff use this approach, an in- service
practice session and a follow -up in-service review (perhaps

one month later) is recommended/

2. Select one subject area'to be Observed (for.example,

language)

3. Assign five youngsters to each parent /teacher /aide to be

casually' observed for two or.three days.

. At'the end of the,observation period, have each observer

.complete the checklist for her/his'five children.
. .

5. Review each child's ckecklist with an approppate consultin40
specialist (for example, speech clinician, child psychologist,

'special education-teacher,.etc.).

6. Repeat #4-#5 for the flext-subject area to be observed.

O

CAUTIONS

Just like all.lother too ls or methods, a behavior checklist

can be. mislased:. Therefore, it is Advisable to look at some

,cautions.

1. DO .NOT USE A BEHAVIOR CHECKLIST AS A TEST TO CQMPARE ONE

CHILD WITH ANOTHER.
.

A checklist ,should bests determine the level at

which the teacher and parent shOuld begin working with

each i ndi vi &lab, child .

,

I
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4. DO NOT, BECOME OVERLY, CONCERNED WHEN YOU SEE THAT A CHILD

IS-NOT PERFORMING CERTAIN TASKS OR BEHAVIORS.
)

Too much covera, without additional observatlbns and
possibly specialist evaluations can lead to sroverteaching." -

Trying toforce a child ,to learn will only result in more

frustration for the chi-1d.

3. DO NOT TFY TO TEACH A SKIL1 AS IT IS GIVEN ON A CHECKLIST.

Each skill: can be'brokendown into many smillorftasks,
.The _process of breaking down a skill into smallv_tasks

is called "task analysis".

4.. DO NOT TRY TO OBSERVE ALL OF THE SKILL AREAS AT ONE TIME,

ORIJI ONE SITTING.

)
This-would be too confusing. And children do not display

all skills at any die time. Try several observations of

a child's:behavior, during different activities and at

different .timeSaf the day. This should make the obsei-vation

procesS.easier and accurate.

5. DO NOT' TRY TOSECOND GUESS THE CHILD.
1,

if you do not actually observe a:child performing a skill, ..

do not give him/her the benefit f the doubt when marking

the checklist. Remember, checklists give a de;cription

of a child's behavior. A"checklist is not a test, so .

a child cannot fail, "If you'dontt see it, don't mark it."

-6. DO NOT EXPECT All CHILDREN TO FOLLOW THE WRITTEN ORDER

' OF THE CHECKLIST EXACTLY.

For example, children may skip some behaviors completely.

or they-may learn behaviors out of sequence,

rm.

.

7, "DO NOT'BE CONCERNED ABOUT THE AGE OFTHE CHILD. ,

K ,

If.a child's behavior can be described by items on the .

: checklists, then it, is appropriate to use the checklists

. with that child, no matter what' age. In other words, NI,

. each child's educational programnshould,be guided by an

. understanding of that child' s skillS and difficulties.
.

You,,,observewhat he/she is, doing and what he/she is not

doing'- -and then you plan what you-will do based on those,
, ..... ....----

observations. . -

J

' 4

-14-
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' USES -'F'OR BEHAVIOR CHECKLISTS

1.. AS A GUIDE TO THE NORMAL PROCESS OF eHILDHOOD DEVELOPMENT

IN SUCH SKILL .AREAS AS:

Cognition
o Language

Social/Emotional
Gross Motor
Fine Motor +

,A teacher's .and parent's awareness of the normal sequence

of skill development in each of these areas is important.

It is even more important when the parent and teacher

have responsibility for working with a child" who has

special needs which affect bis/her ability to learn'

these sequences of skills.

2. AS AN OBSERVATION 'SCREENING TOOL

Behavior checklists can help guide_a direct teacher

and parent observations of behavior Thismeans going

beyond a simple awareness of.th havior, to-the actual

use of a checklist,by a teacher ana/or par'ent to record

the.observed- behavior. Ithavior checklists can help you

identify children who are having problems in one or several

areas of development. Thig identification may then lead

to referral of children to specialists. In this way,,

a great deal of specific behavioral inforMation can already

be available to,the specialists at the time the child

iS *en.

3. AS ABETTER WAY TO DESCRI THE BEHAVIOR OF ANY CHILD

A.compieted checklist des vibes the level of skill

development a child has reached in each of the skill areas
ti

observed.' No label -is placed on a child when you use a 4

, behavior checklist.

AS,AN EDUCATIONAL ASSESSMENT7001, FOR CHILI EN WITH OBVIOUS

SPECIAL NEEDS

Behavior checklists help teachers and parents to make

on-going educational assessments of a special needs'

child's strengths and weaknesses across many areas of

development. Checklists are an equally-good tool for the

educational assessment of all Children.

5'
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5. AS A'GUI. DE TO THE EDUCATION PLANNING/PROGRAMMING FOR

ANY CHILD
i

"Checkl.ist systeffit also provide educational guides. These

:can guide the teacher andparent in planning activities'

,
,,

and learning experiences which are appropriate to each

.
cild's rate of growth and development. J.

r
,

. ,

6. ,A5 A TOOL FOR EVALUATION OF THE PROGRESS OF ALL CHILDREN

' IN A PROGRAI
. I

.

I.

s
As a 'straightforward evaluation approachd'ail children

r- might be assessed the beginning and end of the program

, Year (perhaps in the middle of the year also) by using the

behavior checklists. This assessment might provide

informat4dn about the strengths and weaknesses of the

children as a group, and could suggest where the curriculum

is strong, whth.e the curriculum may need modificatiOn,-etc.
..

.. 7. AS A TOOLTO 'ENHANCE COMMUNICATION BETWEEN ADMINISTRATIVE,.

.
OR COORDINATOR LEVEL STAFF'AND TEACHING STAFF; BETWEEN,

ALL HEAD START STAFF MEMBERS AND SPECIALISTS; BETWEEN
.. ) HEAD START STAFF, SUCIALISTS,AND PARENTS-

.

.

-
Behavior checklists,can help to,direct-everyone's attention

to specific, identifiable behaviors_when you are observing

,and/or talking about children. Chealists might help reduce

some of Oe confusion that. often results vihen different

people, with differinTpoints of view try ,to describe

problem areas and strength areas of children. Nob

A



SOURCES OF'ADDITIONAL INFORMATION

Ns"

,Several excellent sources of information are available
'to assist the teacher and staff to develop their powers

of observation. The reader is directed to the following

materials:

OBSERVATION SKILLS, FOR CHILD DEVELOPMENT PERSONNEL .

by David Kurtz, Ph..D., AUdlo-Visual Services,

. Willard Building, the.Pennsylvania StatekUniversity.

This kit c9nsists of 6 filmstrips, cassette tapes,
instructors manual and'a student workbook. It is

a self-instuctional, indipth training program for

developing teacher observation skills. Kits are

available for loan to Region III Head Start programs
through the Head Start ResOurce and Training Center.

OBSERVII1G AND RECORDING THE-BEHAVIOR OF YOUNG CHILDREN:
PRACTICAL SUGGESTIONS FOR TEACHING, Teachers College

Press, Columbia University.

This bOok gives concrete suggestions on how to record
children's behavior and what to do with the finished

product.

OBSERVE, DEFINE, DEVELOP, EVALUATE (000E): A

PROCESS FOR ASSESSMENT AND PROGRAM DEVELOPMENT
by Nancy Backer Stark,.Head Start Resodrce and Training

Center, University of Maryland UniverOity College,

COnferences & Institutes Divisio.

The ODDE is an instructional which provides

a method of training Head Start. ff in assessing

the individual strengths and needs of the children

's in their cldsses. An optional video-tape accompanies

the module and is availableon loan from the Head

Start Resource and Training-Center.
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SECTION II
ti

SCREENING DEVICES.
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CHOOSING A SCREENING INSTRUMENT

- The roleof the preschool tOncher is to provideJcarefully
planned 4ctivities which are appropriate to the developmental

level of the children. In order to do this, the teacher must

have an idea of'what to expect of the preschoorchild. He/she

needs some understanding of developmental levels for the young

child.. In addition,'the teacher must know just where hig/her

children are in their development. .

Observation skills help to determine the functioning level .:

Hof each child. Screening instruments and behavior checklists

Kelp focus teacher observation in odder to gather more informa-

c tion.in a shorter time. The information is often quite specific

and covers a whole range of f nctioning: 'social, emotional,

cognitive, grass and fine mot r, language:. These devices help

to pinpoint each. child's str gths and weaknesses. Both obvious

_and_s_uttleclifferences in the children's functioning will be

seen. By, using such instruments and collecting ongoing data

on the children's performance, the teacher will know exactly'

what skills each child has mastered, what skills the child is

currently engaged in learning and whether the child is actually*

acquiring new skills. This,is no easy task.
.. ,

The following information on specific screening instruments

and behavior checklists is offered in the hope of assisting

prograts in choosing appropriate measure-to gather behavioral

data on their ,children. Such-instruments can be'a great '

I support to-the teacher in his/her attempts to develoO\activities

which correspond to the children's development.

There are literally hundreds of instruments to test and screen

preschool children available on the market today. It is terribly

difficult for staff to sort through this mountain and decide

which, if any, are appropriate for their program. Some of the

most often used instruments are listed here. They are grouped

and annotated in an attempt to help progranis choose and implement

a device more wisely. o particular instrument is recommended

.because so much of the meriI of an instrument derives from the

program priorities, the needs of a Specific group of children

and staff and the way in which an instrument is used.

The annotated list is divided into two groups:

',screening for referrals
screening for development'llevels

Following the annotated list is a section discussing how one

Head Start program aoapted.a commercially prepared screening

device to suit its own Purposes.

24
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SCREENNGFOR REFERRALS

A

listroduction These instruments are short instrumehts which are designed to

be used on all children early in the year. They identify

children who, should be referred _for further streenihg and-

spot suspectedihandicapping tonditions. This group includes:

Communicative Evaluation Chart

A Denver Prescreening Developmental Qmestionnaire

' (Denver PDQ)

Developmental 4ndicators for the Assessment of
Learning(DIAL) 4'

Developmental Sereening QueAtionnaire for Preschool

Children

i Observational CheckUst for Referral

The fol)owing list contains information on the developer

or distributor, the age range of children with whom it can

be-used, the method of administration, its aim, and the

various subtests when appropriate. '

-19-
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/
SCREENINGJOR REFERRALS

Annotat.4 - COMIIUNICATION EVALUATION CHART

L:qt .

.

_
Educators Publishing Service- Cambridge, Massachusetts

, -

Age Range:. 0 - 5 years
4 ,

Administration: InclOvibual checklist of 'items categorized by
age; 5-10 minutes

Aim

t

Screening device that gives an impression of child's overal
abilities 0.

Subtests: Language
,Physical Growth and Development

Motor Coordihatiop
Visual-Motor ResAnses

DENVER PRESCREENING DEVECOPMENTAI QUESTIONNAIRE (DENVER PDQ)

LADOCA, Denver, Colorado

. ,
Age Range: 3 months 6 years

Administration: Individual checklist consisting of ten age-appropriate
questions arranged in chronological dtsier; 5 minutes'

Aim: Prescreening tool to select those children who shoUqd be
further screened

DEVELOPMENTAL INDICATORS FUR THE ASSESSMENT-OF LEARNING (DIAL)

DIAL, Inc., Highland Park, Illinois

Age Range: 2 1/2 - 5 1/2 years

Administration: Individual4y; 20-30 minutes

Aim: Developed in an attempt to identify children with potential

leading problems. Intent'is to help develop recommendations

for intervention and/or remediation.

Subtests: Sensory
Gross and Fine Motor
Affective
Social

Conceptual
Language

-20-
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DEVELOP-MENTAL' SCREENING QUETSTIONNAIAFFOR PRESCHOOL CHILDREN

.Elizabeth Sharp, Tuiconr-Arizon

Age Range: 3 -.5 years
.

MminittratiOn:4 Individual checklisf - observation method'
.

Aim: To identify children Who have, mental, speech, sensory,
emotional,.physical or developmental learning problems

Subtests.: LangUage
Cognition 0

vs

.40/1
Self-Help -

Social- Affective

Physical Health

OBSERVATIONAL CHECKLIST FOR REFERRAL

Dr. Joyce Evens, Austin, Teas

Age Range: Pres&mol .

:Administration: indiVidual ch'ecklist, of problem behaviors/conditions

Aim: Designed to assist the classroom teacher in identifying
.those children in need of referral for additiorlal testjng

and/or medical evaluation. Identifies children who might have

problems that interfere with learning. Checklists are very

specifi6 and deal. with problems teachers can easily identify.

Manual gives good explanation of terms used and procedures

to employ: Alsp has parent checklist avaikable.

Subtests:: +a}th
Vision
'Hearing
Speech
social /Emotional

4

-2
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SCREENING FOR DEVELOPMENTAL LEVELS

Introdution These instruments are longer instruments which give the teacher
indications- of the developmental or preacademic skill level on

which the child is functioning. They can.be helpful in programming
if they are administeted in the beginning of. the yeaQ,,,sand the

teacher uses the information to correlate appropriate activities

for the children. If the test is readministered three or fOur
months latee the teacher can have some idea_of the success of the

programming.

This group is the largest group and has been divided into two parts:
tests which stress developmental levels and tests *ich stress
academic skills. The latter are Often used to indicateft a child

is ready for kindergarten. The division is anything but hard and

fast and will be subjected to critic ism. However, it seems helpful

to give the Head Start teacher some'indication of the emphasis in

these instruments.

The instruments emphasizingneral developmental levels include:

Assessment by Behavior Rating_

Carolina Developmental Profile

Denver Developmental Screening Test

..Qevelopmental Profile

'Preschool Attainment Record .

Preschool and Kihipergarten Performance Profile

Southeastern Day Care Project Rating Forms

Vallett Developmghtal Survey ofBasic Learning Abilities

The instruments emphasizing pteacademic include:

ABC Inventory

-0 Bask Concept Inventory

-0-Boehm Test of Basi'c, ConCeqs (BfBC)

Cognitive, Preschool Inventory (Caldwell,

Screening Test for the Assignment of ReMedial Treatment A,

(START)



Annotated
List

4

.SCREENING FOR DEVELOPMENTAL LEVELS

ASSESSMENT BY BEHAVIOR RATING

Elizabeth Y. Sharp, University of Arizona; Tuscon, Arizona

Age Range: 3 years - 5/years

Administration: Individual checklist

Aim: The overall purpose is to differentiate between a child's

developtilental strengtis and weaknesses. This is a diagnostic

instrument which can be used to evaluate children suspected

of mental retardation, emotional distullAnce, or a specific

learning disability.

Subtests: Physical Development
Self-Help Skills
Language Development
Social and Emotional Development

CAROLINA DEVELOPMENTAL PROFILE

Kaplan Press, Winston-Salem, Nort,FrOarolina

Age Range: 2 years 5 years

Administration: Individual Booklet Form

kin': Criterion-referenced behavior checklist designed to assist

the teacher in establishing long-range objectives-to increase

devejopPriental abilities. Checklist ts designed, to determine

what tasks the child can and cannot accomplish.

Subtests: Fine Motor
Gross Motor

. Visual Perception
Reasoning
Receptive Language
_Expressive L4nguage

it



DEVELOPMENTAL SCREENING TEST

Lf-DOCA, Denver, Colorado

Range: 2 weeks 6 years
4

,';Administration: Individual checkliS -. items can be adminthered .

or observer

. AW Designed to assist in early detection of children with serious

developmental delays. Contains 105 sequenced items. The

norms indicate age at which 25%, 50 %;'75% and 90% of the

chilUien successfully complete items.

Subte§ts., Grqss Motor
Fine Motor Adaptive'

Larlgua9e

Personal-Social

"IP

A

a

DEVELOPMENTAL PROFILE

Psychological Developments, Aspen, Colorado*

Age Range: 6 months 12 years

Admigistration:s Individual checklist informant/interview technique;

titems can be administered or observed

7

Aim: Designed to protide an efficient and accurate instrument which

multi-dimensiona1ly measures the development of children.

Provides enough information to assist in making programming

decisions:

Subtests: Language
Cognition

Self-Help
*Social-Affect
Physical Health

.
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PRESCHOOATTAINMENT RECORD

,American Guidance Services, Circle Pines, Minnesota

Age Rahge: 6 months 7 years'

Admin4tration: Individual checkljst - informant/interview method

or direct observation-,

Aim: Provides an evaluation of the child's physical,"social and

intellectual -futictioning in a global appraisal. Provides

information on- child's usual behavior

Subtests: 'Ambulation

Manipulation
Rapport
Communication
Responsibility
Information
Idealism

'Crgativity

. ''

-,. t
.

. -
PRESCHOOL AND KINDERGARTEN PERFORMANCE PRQFILE '

Reporting Services for Children, Ridgefield, New Jersey

Age Range: 3 years,- 5 years
4 4

Administration: Individual Checklist --observation method
. .

Aim' Evaluation scale of child's perforrnanCe based upon teacher's

direct observation. Points out. areas and ldvels of development

. where child shows deficiencies and/or.readin for new

learning.

Subtests:' Social
Intellectual
Physical

I.
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SeTHEASTERN4DAY CARE PROJECT RATING FARMS

Southeastern Day Care Projett,'.Atlanta, Georgia'

Age Range: 0 6 yeps

Administration: Individual. checklists - items can be administered

Or observed

Aim: Developed to provide quick feedback on individual needs.

Helps'to identify trouble spots as'well as noting things

the child can do. Items are indicators of normal develop-

ment and are stated -in termsof specific outcemes.

Subtests: Cognitive
.Social-Emotidnal
Motor Skills
Hygiene and Self-help.

'VALETT DEVELOPMENTAL SURVEY OF BASIC LEARNING ABILITIES

ConsUlting Psychologists Press, Palo Alto, California

Age Rarige: 2 years 7 years

Administration: Individual checklist

Aim: Evaluates various developmental abilities of child to, aid

in planning am individualized learning program

Subtests-: 'Motor integration and physical development

Tactile discrimination

Auditory discrimination
Visual-Motor coordination

Visual discrimination
Language development and verbal fluency

Conceptual development

-26-
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SCREENING FOR PRE- ACADEMICSK1LLS

Annotated -ABC INVENTORY'

List

0

Research Concepts, Muskegon, Michigan

Ago Range: 4 )4Irs - 6 years

Administration: individually '- approximately 10 minutes - easy to

score
.

.

Aim: Designed to identify-aildren who might havOdiffi, culty.

kindergarten or. not be ready for first. grade

Subtests: Draw a man
Answer questions about characteristics of objects

Answer questions about geneeal topics

Complete simple'taskt with numbers and shapes

ti

BASIC CONCEPT INVENTOR

Follett Educational Corporation, Chicago, Illinofs

Age Range:. -3 years --: 10 years

Administreion: Individually - 20 minutes - directions very explicit .

Aim: Criterion-referenced test of basic concept usually considered

essential to new learning situations. Deals with-instructional

and direction- giving wards. Author claims list is especially

useful with experientally deprived, emotionally dfsturbed,-

wand menAlly'retOded

Subtests: BasiC Concepts
StateMent Repetition arid Comprehension

Pattern Awareness

Note: Manual devotes some space to guiding teacher in seeking,

strategies for diagnosing and for planning strategies to

meet child's needs ' .

. -27-
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BOEHM TEST 0-8ASIC CONCEPTS(813C)

PsychologicalCorporation, New:York, New York

.Age Range: 5 years - 7 years - can be adapted down

AdminiStration: Group administration - 20 minutes (in 2 sessions)

Aim: Picture test to cheok_mastery of basic concepts considered

essential to school success. Can.be used for screening and

as a guideof6r instructor.
1

Subtests: Quarility,

Number
Space
Time
Uerellaneous

COGNITIVE PRESCHOOL INVENTORY'(CALDWELL)

Educational Testing Service, Princeton, New Jersey -

Age Range: 3 years 5 years

Administration: Individually - approximately 10 minutes

Aim: Measures achievement in areas considered essential to

school success

Subtests: One scale - assesses knowledge in-following areas: -

Personal- social responsiveness
Associative vocabulary
Number concepts'
Awareness of sensory attributts
Ability to copy figures.

SCREENING TEST FOR THE ASSIGNMENT OF REMEDIAL TREATMENT (START)

Orior'ity Innovations, Inc., Skokee, Illinois

Age Range: 4 years 6 years

Administration: Designed for Group - 20 to 30 minutes - directions

'very clear

Aim: Designedto provide infor:Mation concerning performance in -skill

areas essential for school success ,

Subtests:' Visual Memory
Auditory Memory
Visual Copying
Visual Discrimination

-28-

3



or-

ADAPTING A SCREENING INSTRUMENT *

Often a,Head Start program must look at the available screening

instrumentsand pick and choose from various ones. The process of

choosing an instrument must be followed by adapting it to fit the

needs of-the particular program. The folliowing things should be .

kept in mind'when choosing an instrument.
A

"Screening" and "observation" go hand in hand. Do the,

teachers have the prerequisite skills of being objective,

observers of the child's behavior?

Can the screening be done during the normal classroom
routine, or does the child'have to be taken aside?

Does' the staff have ,a basic knowledge of normal. child

development? This is necessary in order to know if a

child's development is outside the normal limits.

Does the screening cover all'areas of child developMent -

social, emotional, mental, physical?

What will the sta4 do after a child is sc reened? Is there

any plan for prescriptive teaching? Are consultants

available when necessary?

How often will the children be screened?

Who will do the scr4tning? Will those persons participate

in a training session so that all will be using the instrument

. in the- same way? w

:AO Does the staff understand why screening is done?
z.

When isthe best time or times) during the day to observe

children?

Will more than one person screen the child? Should the

main observer be the child's teacher or an outsider?

Have parents been imforded Of the screening processaid o

the results?

Will screening become 't of the child's record?

.

04

AtAl'''-
* Developed by Joni Cohan, former Coordinator of Handicapped Services,

Head Start Resource and TALOng Center

-29-
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INTERVIEW WITH PROGRAM DIRECTOR

.

The'following conversation was held between Diana Rich, Director of
the Kent-Queen Anne's-Talbot Head Start and Joni Cohan of the HSRTC. .

The Head Start'program has recently adapted its own screening instru-
ment.

R WHAT MADE YOU DECIDE'TO DEVELOP YOUR OWN SCI.EENING INSTRUMENT?

Rich: We actually decided to adapt and expand an instrXnt
we had been using since 1973 -t4ie Southeastern Day Care Project
Rating Scale. We didn't want to completely change'insruments

. beCause the teachers were already familiar with this scale. ge
needed to figure out how to make that scale more usable.

IN WHAT WAYS DID YOWATTEMPT TO MAKE A MORE USABLE INSTRUMENT?

Rich: There,seemed-to be no logic in the use of the SDCP Scale.
It was something the teachers had to do, a sort'of exercise done
at the beginning andpend of each year. The instrument needed
to mean something to the teachers.

Also, we hackbits and pieces of infoilption on each Ch-A,d.
We were storing anecdotal observatiop daily. plans, and screen-

ing information in different places. As our Corsolidated
Management Review (program evaluation) found,-this scattered
information made it difficult to do individual planning,

HOW DID YOU GET THE MATERIALS MORE ORGANIZED?

Rich: I arranged the checklist in a tabular form. That way,
a teacher could look at a single pagt and see where the whole
class and each child is in a certain developmental area. The

teachers could easily enter in their observations and get a
picture of thd class and individual progress. It was mostly
a matter of oly condensing the SKID Scale into one page.

IF YOU DID THAT,. HOW DID THE TEACHERS GET INVOLVED IN THE
PROCESS?

Rich: Once you find out a child has a certain problem, what
steps do you take? z- this is where the staff enjoyed their
involvement.

-30-
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We had a two-day session.in October and divided the entire
staff-into groups ofc_three or four. By thoilvay, the groups were

made4up of people from different centers And with different
skills.- Each group4Was given lists of items from the rating
scale. I made sure that each .group got a mixture of items
by developmental area and age group.

.

Anyway, each group came up with strategies of claSsFoom
activities that would correspond to different levels of behavior.
They sat and brainstormed over what they were already doing
in the classroom and what they could do.

DID THE STAFF NEED MUCH HELP IN COMING UP WITH IDEAS ?.,

Rich: Nobody was stuck., I.was Wind as to what to expect, but
everyone tackled the session with enthusiasm and fun. 4e

actually had to edit dgwn rather than add to the ideas.

b WHAT-HAVE BEEN SOME RESULTS OF THAT SESSION?

Rich: The staff now sees a/direct connection between what
they've measured-and what tfiey can do about it. The teachers
have created the next step themselves. There's not someone
telling them what to do. The teachers are the experts because
they've planned it.

Also; now that the instrument has been printed, the teachers
can't get over that this professiopal-looking booklet is
something they've actually created.

'41 NOW THAT If IS PRINTED, DO YOU LOOK AT THE INSTRUMENT ASFINAL?

Rich: I'm not convinced'this is the final answer, but the way.
teachers are using it helps them to look at behavior as an
exaMple of where a child is. The teachers can better see
what to, work on in class.'

IF YOU HAD IT TO DO OVER AGAIN, WHAT WOULD YOU HAVE DONE
DIFFERENTLY?

Rich: I would have Piked to have spent more time on thg original

, items on the SDCP Scale. I dori!t think the items give a wide

enough range of what's happeningin our program.

I think the staff themselves Would be excellent in expanding
or charting the items in much the same way they came up with

the strategies. We may do that for a future revision!
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KENT-QUEEN ANNE-TAtBOT HEAD START.PATING SCALE

Introduction On section of the adapted Southeasterp Day Care Project-
Rating Forms is reproduced here.
- 4 ,

It includes the following:

The directions used by Kent - Queen .Anne - Talbot ,(KQAT)

Head Start staff

SuMmary classroom score sheet for 3 year olds 4,

List of tasks and their definitions for 3 year.oltd1

Strategies for 3 year olds

Individualized Planning Form

_

The Kent-Queen Anne-Talbot instrument contains similar
sections for each age level from two years to four years.

-32-
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USING THE KQAT RATING SYSTEM FOR
GROUP AND INDIVIDUAL PLANNING'i

Enter. children's names at the top of the rating form. Following

instructions given foy eachiteff, place a mark in the box of each

child who is able to demonstrate the behavior. Leave the box empty

if the answer is "no".

The center teacher is responsible for carrying out the rating System.

Other staff and volunteers may assist

The first rating to be completed by October 31.

The second rating is to be completed-by January 31..

The third rating LA is to be completed by March 31,

The fourth rating

Planning

is to be completed by May 31:

If several children rate "no" on an item, address in daily plan book.

Consult'"Strategies", beginning ,On page 33 for suggestiofts,

.When one child, or very few children rate "no" On an item, complete

,Indtvidualized Planning form. Sample on page 32.\,Stedt "str'ategies"

suitable for use with individuals or small groups, beginning on page 33.
S

,Follow-Up

A three-year oid:,,who rates "yes:.on 18 or ire items should
.*

also be ratedon the 4-5 rating scale.
A three-year old who rates "yes" on 8 or fewer items should be

rated on two-year okil scale and be referred to the director

for consultant evaluation.
A four-year oldvho rates"yes" on 15or fewer items shduld be

rated on a three-year rating scale and referred to the director

for consultant evaluation.

Any child whose rating or behavior is a cause of staff concern for any

reason should be referred for consultant evaluation no later than

November N. Staff'pbservations.andA trategies tried or curi"ently in

use Should be,recorded on IndividualiZ Planning form prior to referral.'
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CENTER: Key DATE 0 DATE
r--

DATE DATE

WEE YEAR OLDS Lo

'i 1 1' in` box when <
Inswer is yes ,,,

leave box blank
_

or no. _1

---,

1.- Compares size
T

.

2. Counts three _ ______,

3 Pamatizes .

4. Uses plurals

c). Converses
,

6. Sings__.

7. Knows name
.

Names pictures
8.

tells action

9. Plays betide ,

10. Plays with

11. Helps

Knows & relates
12. to own sex

13. Assembles - t

14. Builds ,-

15. Copies circle
/

16. Builds tower
40 Al

17. Jumps in place

18. :Walks down stairs

18. Balances :,.....

ThrOws bill ,
20.

overhead ,

21. Is toilet trained
tr

22. Uses toilet alone'

23. PDresses

24. Puts on shoes

25. Feed alone-

26. Washes hands

-34-
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4
:

1

1. Compares size
-

"(ASKS FOR THREE YEARNDOS

, .

Extends "mataing"koncept to\,,size;. as "big" or

"little". Comparisons may be easy, but should be

verbalized. Child chooses.between'two items;

. "Show me the little block'" (spoon, doll,-etc.)
,s..

"the big block .k -'

. .
.

.
I.

. Counts three, **# Eitends .concept of counting .to three. 'tinderstands

.

process of-counting beyond two. May rote count

beyond this., Ask child to "hand me three pieces

(

Of candy froar the boo.'" or three blbcks'from the

pile!)
0 .

,
.

.

stories;
3. Dramatizes .

Acts out, l'ingly or witli-Ofthers, siople e'

Mother loose rhymes and iiLaracters and scenes. ,

Attso6 role pl&ying. Prd"make up from book..

or story that gre-up has been reading.

4. Used plurals

. *verses

name
.

Names pictures and

tells action

9. Plays beside

Al

10. Plays with-

4 .41

Take-into accounethat the 'silit!dnd May be

-
dtfferent if the child comes from a different*,

cultural or langbage'bm4!ground.

In 'short slite"nces, answers cidesitions,/gives

informati#7, repeats, Uses language to convey, *

svirple ideas: "' '

.
.

Sings'short snatches of, songs. Songs such as

,,"Happy Birthdayflor ",1*Ip Bells" pass-.. At

`least one chorus or verse.
. ,

Y

NveS.first and last n ame. 7-

Names' picturres, onwreqbest tells the-action;

i.e., "Baby is sleeping ". Or can'identify the

't usage of things in the pictpre5;0Show me the

one yot-weer". Shauld be familiar things or

actions within the child's experience. Does not.

haveto,conDect actions into a story.
or

4
Pla _singly with sustained. interest along side ,

or axing other childrdn or with adults, pets, or

belangiOgs wiliti Tittle disturbance or dis'turbing.6. '

,Interacts with another child or crYldren.

`Interpersonal 'Pay with other children,.pets

it adOts. so

1. -

0



11. .Helps Helps-a little household tasks or errands.'
Child puts-away toys or helps"set table when

asked.

. .

12. Knows and relates Can respond correctly to "Are you a f)oy. or

to own sex a girl?" .

. 111

Motor Skills

Assembles

14: Builds

.

15. Copies ti451e

16. Builds tow r,

Puts, simple parts together nat requiring much
skill. Child puts things together such'as

' puzzles, toys:

Uses simple building -blodks,_:col'or: blocks,

construction toys. Shows imaginkion. Child

builds' something in sand, build9 with blockS, toys.

4.'
Draws 'a circle,

recognized as a

e4osed,

ly fAom 'CopyrCan be A'

e. 'Does not have to be,

:Stacks blocks eight\ high in imitation of qne

built by' teacher. )

.
.

17. Jumps in place Child does. so on,commarld or in imitation: ,Jumps j

....,..
on,b-oth feet. . .

-18. Walls down stairs . One spp'per tread: Child doesso without adult '

help., May use hand rail.
,k

19. . Balances-

20.',1 Throws ball

purposef011y
over hand

s.

N

. .

f Hygiene and Sell-Help,i,
-

On one foot fdr one second
. t ,--- *' .

Distance, direction and accuracy not ,Ostenti al
.

1

i

but should be mare than, grossly random, 0

/

.

0.

,21. Is toiA.C. trai d Exer,cfse9-,bbdder and ligwel Control._ Dcasional

. . accidents may happen. .

22. Uses toilet alone Cares for selfdat toilet,

23. Dress'es'

4.

without help h knowt paper'i
down own clothes bfutromay

.

- Puts .on coat or dress with

,_but need not button..

o

-36-
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es t/ID toilet'alone'

g,' ,PulrSt.up end ,pulls

pui0 help.

/-
*help on hard parts,

41.
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-

24. RfAs on shoes

25. Feeds alone

26. Washes hands

Puts on,shoes:,-not.tted. 'Verbal directiOns

permitted.

Feeds self well alone:

Washes and dries handsiacceptablyunaided.

STRATEGIES. FOR *THREE YEAR OLDS .

1. Compare sizes

a. Using large and small blocks form two groups'each working with a

ditferent.size: Let groups compare sizes,, could be a. counting

experience td-Umpare the number of blocks used in each group. .

Stack the blocks to compare sizes.
Using ',jars different. sizes placing them side by side and compare

size.

c. Using children 7 let child stand together with others to find out

who is taller and who is shorter.
.,"d. Take a walk to compare sizes of buildings, tre s, cars, cows,

bushes, etc. #

2.
.

Counts to three I

a. Finger games/play: Fish alive, song and finger play, Thumpkin

b. Usecolored.counting locks starting with three.

c. Counting through muOlfustn1 special record that counts

d. Oral counting group activItigS, counting children as they arrive

e.- Counting cups Of milk at noon or snack time
,

3
44 O

,,,,. Dramatizes 4

a. %sk child to take a role in the hdusekeeping.corner one day and

. assign another role in the corner next day

b. Read nursery rhymes and hair the children act out what is in the

rhymes. ,

c. Read-4 story and have the children act out parts of the.story.

d. Show film strip about people and have the 'children try to look

. . like some of the people in t film.

e: Have.children make happy face , sad-faces, try to look surprised,

try to look scared." . ;
. .

'4. ljses yluraIs

a. Use flannel board to show singlelblock and more blocks,

b. USe singulars and plurals when setting table for snack and lunch

-37-
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c. Use songs (body part) "I've Got Tw6 Eyes", Head, Shoulders; Knees,

Toes

d. Draw pictures of faces so the children can pick out eyes, nose, etc.

5. -Converses

4. Dramatic playin hbusekeeping area: let child take a role

b, Sing songs such as "Good Morning Sorg:`'.

c. Take-field trip to a pumpkin farm and let children discuss this

trip, use teacher as model.

d. Story time; give children several books, let them choose; talk

with each other, ask questions.
,

)

. Sings

a. Records - nursery rhymes,-songs thattell a stony, finger play,

hand motion.

b. Opening: sing all together around the circle "Where is Johnny,

Where is Johnny, There he ls..." "Good-Morning to You"

c. Lunch ttme: make up,sbngs about food, sing the grad'e._

d. Circle Glthes: "Ring Armod 'the Rosie", "Little Sally Ahn",

"Pop Goes the Weasel";'"All Around the Mulberry Bush". .

7. 6-lows name
.

.0

_
,

a. Song's - Giving names of each child .

b., Have child name; child beside him or her.

c. 'Came: My Name Is, sounding out name,by clapping

d. Name cards _ .
,

.

e. Print child's name on art work .r.

8. Names pictures, tells ,:ctfoi . *
it . '.0.0,*'N

a. Large picture story'bOoks -,dr. S,eUss"
. ,

b. Posters - Sesame Street 7,,teadh'-th/ posters -- supermarket -

mother and baby

. Sequence puzzles Johnny BlOwit1 Up Balloon, Seasons

. When,yob 'see some type of action ina picture, f.e., running,

ask a child to get up -anti `do tOiraction,
.

.
.

W

9. Plays beside -:.

a, Find out the child'sinterests
b. Find a chiAd that heilikes and let them be, beside each. other

during activities, field trips, qnd during lunCh and snacks.:

41% c. Let chilli bring in Omething fromAtome and share it with others

i.e., pet, story boo, toys
d. Mt children set the table for lynch; let, an aggressive child_ and'

a shy, child do it'together,
, 0



10. Plays with

a. Encourage groupkactivities ring games, Hokey Pokey, Little Sally'Ann,

Duck Duck loose, Moving games, my.hands are high, under th6-stick.

b. ,Use,dramatic corner -store front for a puppet show.

c. Bring pets for show and tell
d. Teacher take'part in games .

11. Helps

a. Encourage child to help serve snacks and clean up later. ,

b.- Help dole outilippls in the bathroom.
c. Help tidy up center,

d. Help set up art materials, shoW approVal for the help.

12. Knows and relates to own sex
AIR

a. Identify pictures ih magazines.
b. Line up for bathroom
c. Use pronouns - his, hers, he, she, etc., in conversation:

'F

13. Assembles

a. Lego - building
b: Simple puzzles.

c. Assemble blocks
d. String beads

14. Builds

*
.., a. To start block use, teacher builds next to the child.

b.. Combine blocks wfth props such as trucks, cars, anatr'actors.

;c: Build towers with unit blocks
d. Use sand table for building

houses, animals, etc.

re-/-

15. CdOies circle

S.

Ire

r

a.-
qt the feel of the;rircles in the feel box with shapes of circles,

in different sizes P .

b. Action record: Can You Show Me a Circle? ,.' ,
7

C. Find circles in magazinei, around the center, bring some

t,

cir
.1..

les,in from home. .

-d. Copy made circles with finger,rin the air .

e. Trace circle'shapes ..on paper

f. Follow'the leader walking in circles from the largest to as

small 'a circle as all can possibly squeeze into.

4 4
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(

16. Builds tower

; 0 ,,,t, \

,,°s,

a: .-Teacher build'a tower or have a:fpur .year old work with the child.

b. Have child stack bdoks to carry to the table at reading time:

-c. Have two three-year olds ddild invidtdual towers to- see whose can

grow the tallest,

d. Work with Lego, Lincaln-Ldgs and blocks, leaning them again' t the

wall for support.

17. Jumps in place .

.a.. Teacher an Aide each ,hold a hand and-jump with the04.4

b. Act out Jack Be Nimble, Jack Be Quick, using a block for the candle.

c. Play follow the leader. 41,

d. Simon Says.

18. Walks down stairs

t

a. rocking boat steps,.

b Use balance,beam as a step

c. Climbing on the jumgle gym

d. Hop and Skip games marching games & Clawing hands

19. Balances

a. Hopping on onefoot

b. Using the balance beam

c. Walking with a book anthe head

d. Skipping

201, Throw-s ball purposeful4y over hand

a. Throwing bail to eeCh other, kicking, rolling, bouncing

b. Circle games (hot potato)

c. Passing ball over head -

d.- OnE-hand .throwing from child to child in huge circle for outside

.play.

21. Is toilet trained

a. 'Keep asking child from time to, time "Do you have to go to the

bathroom?"
b. Introduce him to toilet

c. Send children to toilet together SQ others can learn from child.

d. Teach child to haxicile,clothing.

22. ,Uses toilet alone

a. a, group and as frequently as possible

b. T it as "health in the classroom"

c: Use b-roper words .

Use praise

.1

dr.
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23. laresses

a. Action song: Dress, Dress, Dress Ourselves, Mulberry Bush
i.e., This is the way we put en our coat ZJP...

b. Dapper Dan. Doll snaps, zips, and laces

. c. Dress-up play
*d. Coat fastening contest with four year olds to get into the

swing of things.
e. Praise 'and lots of help.

24. Puts on Shoes

a. Dress-up in free play
b. Plan game that requires taking off shoes: Diddle Diddle Dump4ig,,

Run and slide in the socky feets
c. Put on shoes afterillit
d. Draw around bare"fOrr- Shoe off, use foot prints later for wall

decoration and,counting.
e. Go through steps with child: loosen laces, put toes in, etc.-

25. Fegjs Alone

a. Teacher, aide and volunteers take turns sitting next to the child

at noon time.

b. Construtt meal time'in such a way.that it is.a time to eat and not

play time.

c. Model use of paper napkin
d. Model correct use of eating utensil

26. Washes hands

a. Each child it the center should be individually shown how'to wash

the hands, i.e., wet the hands, soap and scrub tops and the palms

of the hands, and then rinse them.
`b. Dramatic Play - have child wash doll's hands, giyilkhem water to

play in.

c. Fill sink up with soap and water, let the children play in the suds.

.d. 'Get a big glass jar and let the children see how the dirt settles

frtheir sink water and praise them for a job well done.

-41-
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CHILD'S' NAME:

ISTAFF

..1

DATE &

INITIALS

'NO" ON RATING
JTEM NUMBER AND/OR
STAFF OBSERVATION .

.
.

PLANNING:

(WHAT, WHO, WHEN)
\ ,

,

EVALUATION:
(RESULT, NEXT 5TEP)

,
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.
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(2,

DIAGNOSTIC/PRESCRIPTIVE INSTRUMENTS

Introduction The instruments described in this section go a step, further than

those described previously. They encompass the first three steps

orthe process of individualizing:

assessing the child's needs

developing objectives or goals for each child

)

developing and implementing specific activities to

accomplish these goals
s

They do not stop at the first step but'actually outline specific

activities for the teacher. ,

They are, by necessity, more detailed. When one of these programs

is used, the teacher can pinpoint the specific skill development

of a child in various areas. He/she can also know the corresponding

activities to help that child reSch the next skill level. 1"

40*

Because they are so specific, however, they take much longer to

administer and usually involve some degree of careful record keeping.

If a program decides -to use any of these materials, it is advised

that'they do careful planning sc that teachers know how to,use the '

material and feel comfortable with the items: Otherwise, discourage-

ment and frustration will set in and the instrument will become a

burden instead of an aid.

Often program spt,cialists such as education specialist or handicapped'

specialist can use _these materials with individualchildren who are

presenting problems pr who have pronounced developmental lags. For

example, a mildcerebral palsied child will have lags in motor

development. It might be helpful for the specialists to use the

motor development section of one of the following kits andthen advise

the teachers of the suggested activities for the skill level in which

the child performs.

Once again, all the cautions and suggestions giv
A
en in.the preceding

sections on use of screening and devices and behavior checklists

apply to the use of the diagnostic/prescriptive programs outlined here.

This group includes:
,

Behavioral Developmental Profile
*
-

learning Accomplishment Profile (LAP)

Memphis Comprehensive ievelopmental Scale ?

Meyer Childrens' Reha itation Institute Teaching-Program

For Young Children: a al I I0,4 ls S uence Checklist

Portage Guide to Earl

0. Primary Education Projec
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DIAGNOSTIC /PRESCRIPTIVE INSTRUMENTS

Annotated BEHAVIORAL DEVELOPMENTAL PROFILE
List

DepartMent of 'Special EdUcation,JMarshalltown,-Iawa.

Age Range: 0 - 6 years

Administration: Individual Checklist

Aim: Critericn-ref2renced instrument designed to measure development
of hagdicIpoed end culturally deprived children and to facilitate
individualized teaching.

Subtests: Communication
Motor
Social

Note: Designed to be used together with BehaviorilLPrescription
Guides which list in sequential steps appropriate behavioral
objectives and activities to accomplish objgctives.

LEARNING, ACCOMPLISHMENT PROFILE (LAP)

//)
Chapel Hill Training Outreach Project, Chapel Hill, North CaxVina

Age Range: 0 - 6 years -

Administration: In
.

vidual checkli'st - observation method
.

Aim: Focuses on ide tification of developmental lvel of child.
Provides ihformation.about specific level of child's performance
on a detailed sequential order of developmental tasks.

Subtests: Gross flotor

-

Fine Motor
. Social

Note: Designed to be used with Learning Activities, a set of 295
sequenced activities.

An unpublished.shortened form of the LAP (the Smithfield
Revision) is available through the Head Start 'Resource and
Training Center.

-45-
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IMP

MEMPHIS COMPREHENSIVE DEVELOPMENTAL SCALE

Fearon Publishers, Belmont, California

Age Range: 0 - 5 years

Administration: Individual checklist - observation method'

Aim: Designed to assist teachers in finding a child's present level
of functioning. Scale is arranged according to age in each
of the five areas-. The scale provides the basis for erogramming
and offers structure and meaning to the programming process
for each child.

Subtests: Personal-Social Skills
Gross Motor Skills
,Fine Motor SKills
Language Skills
Perceptive-Cognitive Skills

Note: Designed to be used with the Skill Assignment Record which
is a detailed account of the skills the child will be taught
to bring him up to his proper developmental level and the
Continuous Record which records progress and also indicates
what further skills should be taught.

MEYSR CHILDRCNS' REHABILITATION INSTITUTE TEACHING PROGF4M FOR YOUNG
CHILDREN: MANUAL I SKILLS' SEQUENCE CHECKLIST

Council for Exceptional Children, Reston, Virginia

Age Range: 3 years - 6 years
I

Administration! Individual-checklist - observatton metbod

Aim: Device for determining the.instructional level in areas of the

curriculum and a method for monitoring the progress of the child
through the curriculum

Subtests: 'Loco /liotor, Upright Positional* Skills

Physical Therapy
Self-Help, General
Language Reception
Language Expression
Personal=Social Interaction
Body Awareness I --

*Pre- academic Memory and General-Information
Pre-academic Visual, Motor Perception ire

dote: this checklist is designed to be used with.a list of behavioral
. objectives related to checklist items and suggestions for implement

ing,prescrtptive teaching in dafly program agtivities.,
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PORTAGE GUIDE TO EARLY EDUCATION.

Portage Project, Portage, Wisconsin

Age Range: -0 - S years

Administration: A checklist identifying behaviors a child is
not exhibiting

Aim: Designed to establish which skill's a child does not have.
These corresponeto tasks and activities in a card file.

rs,

Subtests., Cognition
Self-Help
Motor
Language
Socialization

Note: The checklist is to be used-in conjunction with the behaviors
and activities sequeftes in 8 -Card file: moo

PRIMARY EDUCATION PROJECT

Learning Re rch and Development, University of Pittsburgh

111Age Range: eschool

Administration:* Placement tests in each curriculuwarea are
administered to each child.

Aim: Designed to provide identification of.tkill level of each
individual child to allow_for development of skills from '

that bevel. Activjties are provided for each skill level.

Subtests' Classification
Quantifications ,

General Motor
Visual Motor

Note: To be used with the Curriculum which is self-instructional
and allows each child to work at his own rate;
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.
'ASSESSMENT BY4BEHAVIOR RATING.

''PUBLISH

ABC,IVENTC1RY

ReSdarch.Colicept
1.365 E.' AWport Road.
Muskegon, Michigan 49444

R'S LIST

4

4)
-1

Elizabeth Y. Sharp -
Dep4trtment of, Special Education

4 `U,n yersi ty of Ari;ona°
Tuscom;\ 35721

BASIC CONCEPTS IN\LENTORY,

e '
Follett Publishing Company
1010 W. ViashingtOn Boulevard
Chicago,' Illinois 606,07

- A

BEHAVIORAL "EVELOPMENTAL ,PROFILE

.fst 'Marshalltown Project
1,4 Preschool' Division-

'

a

*0

, I

Area Education Agepcy
507 East Anon
Marsha 1 1 town;- Iowa 50158

110EHM TEST
r

OF BASIC CO ,C
0

41; tt%
.

Ps;ch
304 ast 45th Street
Ne r New York '10017

PTS'
`-1

orporation

-

'CAROLINA DEVE1.00MENAL PROFILE

0 Kaplan Press '

600 Jonestown Road . .

Winston-Salem; North Carolina 271Q3,

.

,ft
4 cbsNrrivc PRESCHOOL INVENTORY

V

, ,

EducatioR1 Testing Service
Airwton, New JeOsey 08540

.4 IP
- -

(

-49;

55

S.

4

.

. °

$2.00 specimen/get -

'$3.00 specinu,set
$ ..25 plus tage

340 manual
3. TO -picture cards

P

4.

$4.00.for each
prescription manual \-

$3.00 specinset

4

$ .75 each

L

4

A

Ar."

Ng,

Ili

V

I

4

F

se
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k
COMMUNICATIVE EVALUATION CHART

Educ,itor's Publishing Service :

V

.

$ .25 each t '

'75 Moulton Street'

Cambridge:IIIMassichusetts 02138

'

A

4

DENVER DEVELOPMENTAL SCREENING TEST
DENVER PRESCREENING, DEVELOPMENTAL' QUESTIONNAIRE'

ti

LADOCA
East 51st and Lincoln Streets
Denver, Colorado 80276

a

34:00 manual

2.00 fbr.100 'copies

Spanish veision
available . #

,,

.

c.

DEVELOPMENTAL IN#ICAORS FOR THE ASSESSMENT OF
LEARNING*(DIAL)

Random House Educational 'System Division
201 East 50th. Street
New York,. New ark 10022

DEVELOPMENTAL PROFILE, a

110%
r,

Pifthologial Developments Publiihers
P.O, Box 3198

-

Aspen, CO)oOttlo 81611 1. ,

S

, . .
,4F'"

...
, t .

DEvELOPMENTAL.SCRE!NiNG QUESTIONNAIRE FQR'PRE$CHOOL CHILDREN '

- .

-1 ' .

Elizabeth Y. Sharp_ .

:

Department of Specia4 Educatidh
.

University of Arizona ...,

. .

Tuscon, Arizona 35721 '410P,

. DARNING ACCOMPUSMMENT PROFILE (LAP)*

Aplan Press
600 Jonestown Road
Winston - Salem, North Carolina

27103.

-MEMPHIS, COMPREHENSIVE DEVELOPMENTAL.SCALE

Fearon Publishers ,

r # 6 Davis Drive
Belmont, Califilnia 9400a..

.5

S.

-

$2.00 'individual ptotile.
2.50 manual 0

.10.00'kearning Activities
150.00 kit

$4.00 fPrms plus guide

Of
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MEYER CRILDRENS' REHABfLITATION INSTITUTE,
',TEACHING PROGRAM FOR YOUNG CHILDREN:

. MANUAE- I .SKILLS SEQUENCE CHEcKLTS1

Start 'Information Project
-Cbuncil .for ExceptiOnal Children.

,,1920 Association Drive -

Reston; Virginia 22091

OBSERVATIONAL CHECKLIST 'FOR REFERRAL-

Dr. Joyce,Evan§ -

Southwest Educational Developmental'Laboratory
211 East 7th Street
Austin, Texas

,

PORTAGE GUIDE TO EARLY EDUCATION

CESA 12
Portage Project
Box 564
Portage, WjsCOnsin 53901

PREWHOOL AND KINGERGARTEN PERFORMANCE

.2, Educational 'performance Assbcfates
',' )563. Westview Avenue

Ridgefield', New Jersey 04657

! PRE5CK0OL ATTAINMENT' RECORD

Ame.iCan Guidance. Services,
PublishOr's Building
Circle Pinei, Minhesota 55014

PRIMARY EDUCATION PROJECT,

(VICE

Walker Fducattonal-Book Corporation
720 Fifth Avenue
New York, N.Y:-10019

SCREENING rES Fnlq THE ASSMNMFNT OF REMIbIAL TRFATMENTS
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